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Introduction  
The Early aTTention for the inclusion of children on the autism spectrum in Early Childhood 

Education and Care systems (ETTECEC) project focuses on offering education and training for 

pre-school teachers to reduce disparities and foster inclusion. The project developed an on-line 

training course for pre-school teachers based on the observations in pre-school classrooms, and 

then delivered a pilot of the training for 27 pre-school teachers from 7 schools (from Slovenia, 

the Czech Republic and Spain). The report below presents the impact of the training on the 

tecahers, and their pupils (with or without autism), in the 3 countries mentioned above. 

  



 

1 How to log in to the ETTECEC online training 
Before going into the impact of the pilot of the ETTECEC online training, we will show here 

how to create and log in. The ETTECEC online training is open and free of use for any 

interested stakeholder.  

 

Step 1. Go into www.moodle.ettecec.eu  
  
Step 2. Go at the bottom right of the page to “Create new account”: 
 

 
 

 
 
 
 
 
 
Step 3. Fill in all the details. The username should be only in lowercases and beware of 
the instructions to create the password. 
 

http://www.moodle.ettecec.eu/


 

 
 
 
Step 4. Click on the 2 boxes indicated below: 

 
 



 

Step 5. Click on “Create my new account”: 
 

 
 

 

 

Step 6. You will see this screen: 
 

 
Step 7. Go to your email box, you should have received an email with a link to click on, 
or to copy paste on your browser 
 
 
Step 8. Click on the link copy paste on your browser, you should arrive to this screen: 
 



 

 
Step 9. Click on one course 
 
Step 10. Click on “Enroll me” 

 
 
 
 
Step 11. Repeat the same for each course. To come back to the list of courses, you can 
click on “Home”: 
 



 

 
 
Step 12. Start the course! Click on the first topic, watch the video, and read the text: 
 

 
 
 
Tip 1: You will find below the list of topics, which you will also be able to find on the 
homepage. Make sure you do all of them! 
 



 

 
 
Tip 2: To complete a topic, you can also click on the small circle on the right: 
 

 
 

  



 

2 IMPACT REPORTS 

2.1 Czech Republic 

2.1.1 Partner: Schola Empirica, z. s. 

 

Name, city, country of the schools visited:  

• MS Mozaika Jihlava,  

• MS Sluníčko, Roudnice nad Labem,  

• MS Doborskolka, Dobroměřice 

Total number of teachers participating: 

• 8 teachers 

Number of children with ASD (Autistic Spectrum Disorder) in these teachers’ 

classrooms: 

• 8 children 

 

The answers below show the impact from the piloting of on-platform developed with the project 

ETTECEC and builds on the responses of 8 respondents who were mapped in 3 waves of 

measurement: baseline, implementation and impact.  The data is based on 24 questionnaires. 

 

In the schools that participated in the pilot from your country, what problematic 

behavioral aspects did teachers mostly encounter when working with children with ASD? 

The most common behaviors encountered by the teachers were: 

- Refuse or ignore requests (4x) 

- Behave in socially inappropriate ways (4x) 

- Scream or yell when overwhelmed or frustrated, (4x) 

- Self-stimulatory behaviour, like rocking or hand-flicking (3x) 

These behaviors remained as the most frequent throughout the project. But the behavior of 

children with ASD often improved: children were calmer, ways of communication with the 

teacher were developed, other children were instructed in how to treat a child with ASD. 

Structure of activities, fixed routines, visualization of activities, a child's workspace with ASD 

also helped. 

Practices that have proven to be effective: 

- Introduce routines (7x) 

- Usage of Visuals (7x) 

- Identifying the triggers of certain behaviors and seeking to mitigate them (6x) 

- Incentive techniques (5x) 

Quotes: 

- “I know it's possible to deal with the situation, I don't despair, I can describe the problem to 

my parents without making them feel guilty.” 

- “We exchange the information with parents who triggered the child's inappropriate behavior, 

we arranged common procedures, we were better at reasoning, explaining. Since we are 

working with experts, we have a better understanding of the recommendations of what to do 

and how to do it.” 

 

 

 



 

 

Did the Moodle training programme help them to gain the necessary competences to 

tackle these behavioral problems? If not, why? 

All respondents (100 %) said they were more confident after passing the course when they should 

pay attention in certain situations/circumstances that may trigger the inappropriate behaviors. 

Teachers appreciated both the information on the behavioral aspects of ASD and practical tips 

and specific recommendations. They appreciated the video demonstrations and several 

respondents stressed the importance of self-focus - the need to relax in order to reduce personal 

stress. 

 

Quotes: 

- “ Together with a colleague in my class we learnt, to recognize what disturbs the child making 

an effort as much as possible, not to change the order and daily routine (except in exceptional 

cases), to let him observe first, then structure the problem and its solution into several (max. 

4) steps.” 

- “Explained in a clear and comprehensible way, each strategy and procedure clearly described, 

inspiring video demonstrations with practical instructions. It's desirable to choose what works 

for every child with PAS individually, because every ASD child is different. This continues to 

be quite difficult, needs time to establish relationship with both child and family. Learning the 

functional game was extremely useful, managing the disruption of group activity, working with 

emotions and inappropriate behavior.” 

 

 

Did the Moodle training programme help the teachers from your country to gain 

competences that allowed them to try new strategies in the classroom, in order to include 

the children with ASD in the daily activities with other children? If yes, which ones? If 

not, why? 

Improvements have occurred in all but one case, but not all areas. Depending on the emotional 

state, the fatigue of the ASD children, in one case the control of the affectation failed. 

Teachers have generally been helped by guiding them to what to focus on when working with a 

child with ASD: what to observe, how to establish and support the communication, how to 

create mutual rules and find mutual solutions. 

They appreciated techniques and methods of motivation, positive communication in the form 

of praise and reward, structure of activities, visualization and pictograms of activities, use of 

pictures and puppets, establishing rituals, individual moments, a working corner for a child with 

ASD, individual solutions for serving the food. 

In general, there was an improvement in mutual communication, including efforts to identify 

individual needs and, through them, matching the child's co-operation, bringing about an overall 

improvement in the climate illustrated by, for example, a child with ASD gradually became 

involved in joint group activities such as a morning circle, dances, playing with others, respecting 

the classroom rules or eating together. 

 

 

Did the Moodle training programme fulfil the needs and expectations of the teachers? If 

not, why? 

Expectations: 

Educators' expectations could be summarized as follows: 



 

• New methods, strategies and specific tips for working with ASD children. 

• The way to handle the communication with the child and guide him/her in the classroom. 

• Methods to improve child's social communication. Know the diversity of behaviors-social 

interactions with ASD child. 

• How to combine working with ASD children and other children ensuring both that there is a 

nice atmosphere and no stress in the classroom and that the children with ASD are involved. 

 

Fulfillment of expectations: 

Expectations were met in most cases. The citations below illustrate what educators appreciated 

the most. In three cases teachers mentioned the consolidation of their previous knowledge on 

how to work with ASD children. 

 

Quotes: 

- “Through ETTECEC training, I have gained new approaches, practices and methods in 

working with ASD children, and specific insights and knowledge from practice through video 

demonstrations. I became familiar with self-care strategies, especially calming exercises – yoga 

exercises. 

- “Specific description of strategies and methodological procedures with video demonstration - 

transfer of good practice. I appreciate the opportunity to choose a module based on what I 

need.” 

- “I like that the training highlights various moments when the children may be unable to 

integrate and that individual procedures are in place to help themselves in different situations. 

It shows the possibilities to understand what a child with autism might be experiencing, why 

the child reacts in one way or another.” 

- “Explained in a clear and comprehensible way, each strategy and procedure is clearly described, 

inspiring video demonstrations with practical instructions.” 

 

 

Do the teachers feel that the competences gained through the Moodle training 

programme will contribute to reduce the stress caused by work with ASD children? 

Working with children with ASD continues to be challenging for teachers, but by managing 

situations better, stress levels are being reduced. At the beginning, all 8 respondents rated it as 

challenging, at the end; only 3 and the other 5 gave a "partially" response. The high level of stress 

is often linked to the high number of children in the classroom and the mutual harmonization 

of needs. 

 

Quotes to demonstrate the stressful situations teachers may experience:  

- “In anticipation of the ASD child's attacks, dedicating yourself to the child in a fully occupied 

classroom, when attention needs to be paid to everyone. In re-directing the child's affective 

behavior.” 

 

Most respondents have more options after completing the module to avoid or reduce stress 

caused by working with ASD children. 

They are helped by peer support; some teachers meditate or use relaxation techniques. 

 



 

 

 

Do the teachers now feel more confident to create a classroom environment in which the 

child with ASD can be totally included? If not, why? 

All respondents feel more secure in recognizing certain situations or circumstances that may 

cause problematic behavior. Every teacher also feels more confident working with experts and 

with their parents. The respondents also indicated that they were better able to create an 

environment in the classroom in which a child with ASD would be fully integrated. 

 

Quotes: 

- "I’m more confident, I try to use what works for the child, I have more understanding and 

patience.” 

- “To me, working with a child with ASD is what's called a long shot, and every little success is 

a long shot. I'm glad I did the training and it will certainly help me in managing the situations 

that ASD brings.” 

- “Only a calm and self-confident teacher can make a positive impact on children and create a 

positive classroom climate.” 

- “Certainly, when entering the nursery, an individual was detected to behave inappropriate (self-

harming, aggression towards children and authority), ignorant to the rules of social behavior, 

interested in contact with children but unable to perceive their needs, disrespectful of the 

classroom routines, extremely volatile and hyperactive. He often responded with extreme 

affectation, sometimes aggression, when the demand was not met. Methods of structural 

learning have been introduced, routines and the structured mode of the day through 

visualization. Visualize time and space, visualize workplace, visualize rules. Methods of 

individualization, motivation that are important to accomplish a task - visualizing the reward 

after a task have been completed. Specific methods, procedures, aids shall be applied and 

modified according to the individual's specific requirements at all times.”  



 

2.1.2 Partner: Fakultní mateřská škola Sluníčko pod střechou 

Name, city, country of the schools visited:  

• Fakultní mateřská škola Sluníčko pod střechou, Prague, Czech Republic 

Total number of teachers participating:  

• 4 teachers 

Number of children with ASD (Autistic Spectrum Disorder) in these teachers’ 

classrooms: 

• 5 children 

 

The summary below builds on the responses of 4 respondents who were mapped in 3 waves of 

measurement: baseline, implementation and impact, so the data is based on 12 questionnaires. 

 

In the schools that participated in the pilot from your country, what problematic 

behavioral aspects did teachers mostly encounter when working with children with ASD? 

The most common behaviors encountered by the teachers were: 

- Refuse or ignore requests (4x) 

- Aggressive behavior (1x) 

- Behave in socially inappropriate ways (1x) 

- Engaged in self-stimulatory behaviour, like rocking or hand-flicking (1x) 

- Scream or yell when overwhelmed or frustrated, (2x) 

- Hurt themselves or other children – for example, by head-banging or biting (2x) 

 

These behaviors remained as the most frequent throughout the project. But the behavior of 

children with ASD often improved: children were calmer, ways of communication with the 

teacher were developed, other children were instructed in how to treat a child with ASD. 

Structure of activities, fixed routines, visualization of activities, a child's workspace with ASD 

also helped. 

 

Practices that have proven to be effective: 

- Introduce routines (1x) 

- Motivation techniques (3x) 

- Usage of Visuals (2x) 

- Identifying the triggers of certain behaviors and seeking to mitigate them (4x) 

-  Assigning the child an important task (1x) 

- Verbal support and appraisal (1x) 

 

Quotes: 

- “I will keep on using the motivation, appraisal and verbal support strategies. For some 

activities, the usage of visuals have proved to be very effective.The aggressive and problematic 

behavior does not occur so often. He [child with ASD] participates in group activities more 

often and tries to cooperate with other children.” 

-  “We have put stress on the cooperation with parents. We have started consulting regularly 

about what is going on at school and at home. The child feels more confident when we 

(teachers) use the same methods as parents.” 

 

 



 

Did the Moodle training programme help them to gain the necessary competences to 

tackle these behavioral problems? If not, why? 

All respondents (100 %) said they were more confident after passing the course when they should 

pay attention in certain situations/circumstances that may trigger the inappropriate behaviors. 

Teachers appreciated the information on the behavioral aspects of ASD. They especially 

appreciated the practical tips and specific recommendations and the video demonstrations. Two 

respondents stressed the importance of self-focus - the need to relax in order to reduce personal 

stress. 

 

Quotes: 

-  “Thanks to the training I´m more confident in handling situations when the child is acting out 

and also when helping the child to make social contacts with other children.” 

- “Since I started using strategies from the training, I haven´t witnessed that the child would 

harm itself in the class, although I know that at home it still happens.” 

 

 

Did the Moodle training programme help the teachers from your country to gain 

competences that allowed them to try new strategies in the classroom, in order to include 

the children with ASD in the daily activities with other children? If yes, which ones? If 

not, why? 

Improvements have occurred in all case, but not all areas. In some areas only partially. Depending 

on the emotional state (of the child and the teacher) and the fatigue of the ASD children. 

Teachers have generally been helped by guiding them to what to focus on when working with a 

child with ASD: what to observe, how to establish and support the communication, how to 

create mutual rules and find mutual solutions. 

They appreciated techniques and methods of motivation, positive communication in the form 

of praise and reward, structure of activities, visualization and pictograms of activities, use of 

pictures and puppets, establishing rituals, individual moments, a working corner for a child with 

ASD, individual solutions for serving the food. 

In general, there was an improvement in mutual communication, including efforts to identify 

individual needs and, through them, matching the child's co-operation, bringing about an overall 

improvement in the climate illustrated by, for example, a child with ASD gradually became 

involved in joint group activities such as a morning circle, dances, playing with others, respecting 

the classroom rules or eating together. 

 

 

Did the Moodle training programme fulfil the needs and expectations of the teachers? If 

not, why? 

Expectations: 

Educators' expectations could be summarized as follows: 

• New methods, strategies and specific tips for working with ASD children. 

• The way to handle the communication with the child and guide him/her in the classroom. 

• Methods to improve child's social communication. Know the diversity of behaviors-social 

interactions with ASD child. 



 

• How to combine working with ASD children and other children ensuring both that there is a 

nice atmosphere and no stress in the classroom and that the children with ASD are involved. 

 

Fulfillment of expectations: 

Expectations were met in all cases, one teacher stated that it exceeded her expectations. The 

citations below illustrate what educators appreciated the most. 

 

Quotes: 

- “In the ETTECEC training, I have learned many practical information and advice on how to 

work with children with ASD”. 

- “I appreciated most that I learned about the way how children with ASD think. I found the 

videos of the real-life situations very useful and I wished there were more of them.” 

- “The training exceeded my expectations. I did not expect it would be so extensive.” 

 

 

Do the teachers feel that the competences gained through the Moodle training 

programme will contribute to reduce the stress caused by work with ASD children? 

Working with children with ASD continues to be challenging for teachers, but by managing 

situations better, stress levels are being reduced. At the beginning, 3 respondents rated it as 

challenging, at the end; 2 stated that the work is challenging and the other 2 gave a "partially" 

response.  

Quotes to demonstrate the stressful situations teachers may experience:  

- “Sometimes I have to deal with a problematic behavior of a child without the presence of an 

assistant. It always takes some time to deal with the situation and I find it very difficult to 

manage the rest of the group at the same time”. 

- “Sometimes I don´t have enough patience to deal with a situation. It happened to me often 

that we have successfully worked with a child on some problematic behavior, but a week later 

we could start again from the beginning. It was very frustrating.” 

- “I have be on alert all the time, I have to eliminate possible threats/triggering situations for the 

child and the others.” 

 

Most respondents have more options after completing the module to avoid or reduce stress 

caused by working with ASD children. 

They have learned how to foresee possibly triggering situations and how to avoid them which 

reduces their stress significantly; some teachers meditate or use relaxation techniques. 

 

 

Do the teachers now feel more confident to create a classroom environment in which the 

child with ASD can be totally included? If not, why? 

All respondents feel more secure in recognizing certain situations or circumstances that may 

cause problematic behavior. 2 teachers feel now more confident working with parents. One 

teacher stated that she finds it difficult to create a safe environment because of the space 

restrictions. She wished there was an extra relaxation room when a child is acting out, but it was 

impossible to make such arrangements in her classroom. 

 

Quotes: 



 

- "It is related to the frequency of the problematic behavior. Now that I´ve learned how to 

reduce the problematic behavior of the child with ASD I have more time to work with him on 

making social contacts with his peers. Other children don´t get distressed any more when the 

child starts shouting and crying. I think it is an important sign of their acceptance. The child 

has learned how to apologize to others when necessary. It also helps a lot.” 

  



 

2.2 Slovenia 

2.2.1 Partner: ERI 
Name, city, country of the schools visited:  

• Vrtec Pod Gradom, Ljubljana, Slovenia 

Total number of teachers participating: 

• 4 female teachers (from 25 to 55 years old; with 5 to 35 years of experience; one holds a 

tertiary degree in preschool education, one finished high school, two are students of 

inclusive education (master) that had already obtained a preschool education degree) 

Number of children with ASD (Autistic Spectrum Disorder) in these teachers’ 

classrooms: 

• 2 boys, 4,5 and 5,5 years old 

 

We visited the teachers 4 times in their kindergarten: 

• t0: before the implementation of the training (Baseline questionnaire): [17.6.2019] 

• t1, t2: two times in-between the self-study course (Implementation questionnaire): 

[4.7.2019 and 29.8.2019] 

• t3: last time (Impact questionnaire): [2.10.2019] 

 

Each time the teachers solved one of the questionnaires. On the first visit, we also presented the 

project and the online training (we provided them with additional materials with more detailed 

instructions, for them to be able to manage through the training content). Each time after that, 

we addressed the technical difficulties that they were dealing with, gather their feedback on the 

content and did one or more exercises from the third module: Self-care for teachers. Each visit 

lasted approx. 1 hour. 

 

In the schools that participated in the pilot from your country, what (problematic) 

behavioural aspects did teachers mostly encounter when working with children with 

ASD? 

The most often reported problematic behaviour the teachers are addressing is refusing or 

ignoring requests, followed by behaving socially inappropriate and engaging in self-stimulatory 

behaviour. One teacher added under “Other behaviours”: pulling the hair, blackmailing by 

crying. 



 

 

Figure 1. “How did you identify the acting-out of the ASD child’s behaviour?“ 

When answering the question “How often this type of acting out of the child occurs?”, all 

four reported it occurs more often than twice a week, two even wrote it happens daily, and one 

that it is getting worse. This did not change during the pilot. 

 

 

 

Figure 2. “Are there specific situations/circumstances by which this type of behaviour is provoked?“  

They recognize specific situations in which this behaviour occurs mostly as sensory stimulation 

and lack of interest and boredom (see figure 2). 

There are also other behavioural aspects of children with ASD that teachers want to address, 

making social contacts as one of the most needed in their work (see figure 3). 
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Figure 3. “What kind of behavioural aspect of the children with autism do you want to address?“ 

When answering the question “What is the expected change you want to achieve with the 

child with autism?” one of the teachers stated, she would like the child to be “participating in 

group activities and group play and to reduce his loud expression of his needs”. Another teacher stated, she 

would like to make “adaptations when the child is the mood for a certain task, i.e. time delay to reach goals 

later than others but still does achieve”. The third teacher would like that the child is “willing to participate 

in the daily routine on his own initiative; that he would not feel certain instructions and activities as coercion; that 

she (the teacher) will recognize the child's anger, restlessness, and frustration on time.” The last participating 

teacher expects to “know ways how to attract the child into a certain activity; increase his persistence for certain 

activities”. 

 

Figure 4. “What kind of practices do you already use to achieve this change?” 

As you can see in figure 4, teachers already use a lot of practices to achieve the wanted change 

(behaviours recognized in figure 3). All participating teachers use visuals in their work, most of 

them organise routines and motivate the children with special technics. One teacher added under 

“Other practices”: adaptation of activities and individual work. 
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They described the specific methodological tools they use in dealing with children with ASD: 

“The use of different clocks (sand, timer); use of established routine; always separate food on the plate 

and provide clean plate; drink what he wants; has breakfast if he wants; explain in advance what will 

happen in the group - if it is outside of the routine.” 

“Visual support, time delay, motivation.” 

“We use visual support; we adapt time slots for completing certain activities; tactile games; calming the 

child.” 

“Hourglasses, so the child knows how long to persist in certain activity; he carries or drags heavy objects 

to calm down - he likes to do this a lot.” 

Three out of four teachers claim that these practices were effective, while one claimed that the 

behaviour did not change but it also didn’t change for the worse. The teachers that saw the 

change in the behaviour, described the changes as: 

“He persists in the activity; we attracted him for a certain activity”; 

“He can maintain focus longer in structured activities; he shows joy for certain activities.” 

“Even when he says he does not want to do or say something, we let it go and then give him another 

chance at the end.” 

They also provided answers on which of the methods were (in)effective: 

“All of the mentioned strategies proved effective.” 

“Effective: give child time; ineffective: forcing to do things right away (now).” 

“Mostly visual support; if a child has enough time, this improves his attention; play with water, sand, 

rice… in the sink.” 

“The hourglass - this motivates him; he likes to swing the swing.” 

 

Did the Moodle training programme help them to gain the necessary competences to 

tackle these behavioural problems? If not, why? 

Teachers reported (see figure 5) the training helped them mostly in addressing socially 

inappropriate behaviours, followed by refusing or ignoring of requests and dealing with 

screeching or yelling when overwhelmed. The training did not help them deal with children´s 

behaviours such as hurting themselves or other children, some also report it wasn’t of help in 

dealing with aggression and self-stimulatory behaviours. 



 

 

Figure 5. “Did content from the ETTECEC training help you deal with any of the problematic behaviours of a 

child with ASD?“ 

They elaborated on their answers: 

“I got some new technics to work with.” 

“Encouraging, motivation, redirection, prevention of acting-out.” 

“Guiding children to another activity, motivation with adequate resources, preventing aggression 

occurrence.” 

 

At the end of the pilot, all four reported that they feel more confident to identify specific 

situations and circumstances that might provoke such behaviour and explained their answer: 

“It is easier for me to recognise them and anticipate the reactions.” 

“I have years of experience working with children on ASD.” (by two teachers) 

“On examples of good practice and dealing with a child on ASD, when you manage to solve a conflict 

with a new method.” 

 

Did the Moodle training programme help the teachers from your country to gain 

competencies that allowed them to try new strategies in the classroom, in order to 

include the children with ASD in the daily activities with other children? If yes, which 

ones? If not, why? 

Before entering the training, teachers provided answers to the question “Do you feel 

confident to create a classroom environment in which the child with ASD can be 

totally included? Please explain why.” with these statements: 

“Yes, because I studied this in the master study of inclusive pedagogy.” 

“Not completely, it depends on the situation, day, child's mood.” 
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“It depends on the child - if it is mild ASD than my work is less demanding. I had a boy with severe 

ASD, where I felt completely helpless many times.” 

“I feel partially trained, but I still think that there is a lot of ideas, suggestions, techniques that would 

help me. Each child needs specific triggers that attract him. Some knowledge I gained when studying 

inclusive pedagogy (masters).” 

At the final visit (t3) an average grade (Likert scale 1 – Not at all to 5 - Large) of 3,25 was 

contributed to the helpfulness of the training in working with children with ASD (see figure 6). 

 

Figure 6. “To what extent has the content of the on-line training been helpful in working with children with 

ASD?“ (t3) 

We asked the teachers three times, after enrolling in the training: “How has ETTECEC on-

line training helped you so far in working with children with ASD?” 

The first time (t1), they said: 

“It gave another perspective on certain situations. I got new ideas for working in the group.” 

“So far not yet. I suggest we start at the beginning of the school year and have meetings every three months, 

discuss the pros and cons.” 

“I looked at the exercises several times and did them myself.” 

The second time (t2), right before the beginning of the new school year: 

“Not a lot, because I could not enter the platform.” 

“I use the strategies presented in ETTECEC. 

“Since our last meeting, I did not have a child with ASD in the group (the child was signed out). So 

far, it did not help me a lot, but in the future, I will use this knowledge a lot if I need it.” 

“I was able to communicate with autistic children, did not know them before.”  

The last time (t3), they answered in which areas did the training help them: 

“Including the child in play.” 
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“A new perspective on the observation of children in the group (hidden children).” 

“Movement.” 

In figure 7 you can see that teachers mostly addressed the making of social contacts and joining 

to play. None reported they tried addressing learning rituals. They provided the same answers 

both times this question was given (t1 and t2). 

 

Figure 7. “What kind of behavioural aspect of the children with autism have you addressed since our last visit?“ 

(t1 and t2) 

Furthermore, we asked them, how helpful were the contents from the training in addressing 

these behaviours. As you can see in figure 8, the contents came more into use in the second time 

frame. On average (Likert scale 1 – Not at all to 5 - Large) usefulness attributed to the training 

content in addressing the behaviours was 2 in t1, and 2,67 in t2.  

 

Figure 8. “To what extent have you been able to use the content from the training in this?“ (t1 and t2) 

We wanted to know, which practices are they using during the pilot. As we compare their answers 

to the ones in figure 4 (practices before the pilot) we see that a different picture is seen (as 
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identifying triggers and trying to mitigate them comes into focus, while the use of visuals was 

previously the most used technic). 

 

Figure 9. “What kind of practices have you used to achieve the desired change since our last visit?“ (t2) 

Two of the teachers reported that these practices were effective an explained: 

“It is easier to calm him with a conversation.” 

“He has a satisfied face, there is no more screaming.” 

One said that they weren’t effective, but the behaviour also did not get worse. 

In the last visit they reported the changes in the child´s behaviour:  

“He calmed down faster, he understood me and was therefore pleased.” 

“He had fewer outbreaks, there was more checking of when and how…, reliefs at redirecting.” 

“It was very apparent that he was in a phase of leaving to another kindergarten. He does not face changes 

well.” 

At the end of the pilot (t3), we can see (figure 10) that the teachers saw most practices as effective 

and plan to use them in their work. The most effective were identifying the triggers and trying 

to mitigate them, followed by the use of visuals. 
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Figure 10. “What kind of practices proved to be effective and will you now implement in your classroom?“ 

They elaborated more about the specific methodological tools they plan to use in the classroom:  

“Visual support - to use them with the whole group, a "place to calm down", exercises for concentration.” 

“The ones that are listed in the previous question (see figure 10).” 

“Pictures - visual materials.” 

We were also interested in gained competencies for the cooperation of the teachers with the 

parents and professionals. Before the pilot, one teacher said she cooperates with professionals 

and three teachers that they are cooperating both with parents and professionals, when dealing 

with specific behaviours of children on ASD. At the end of the pilot, all four said that they now 

feel more confident in this cooperation and explain their answer with statements:  

“I definitely gained some new knowledge that helps me with it.” 

“More knowledge, more experiences.” 

“I gained new experiences, new knowledge.” 

“Because I can stand by my methods and the way I work with a child on ASD.” 

Did the Moodle training programme fulfil the needs and expectations of the teachers? If 

not, why? 

Before the pilot, teachers expressed their expectations about the ETTECEC training:  

“New knowledge and ideas for working with ASD. A handbook I can look into when I need to explore 

something in relation to children with ASD.” 

“Help with my work; correct reaction: confirmation that I work in the right direction.” 

“Help with working in the group; better understanding of the child's behaviour; identification of the early 

signs of autism.” 

“I expect new ideas, insights, examples of good practice. But still, each child is a mystery and techniques 

need to be tested.” 
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After concluding the pilot, three teachers said that the training met their expectations, one said 

maybe. They explain their answers: 

“I knew a lot about this theme from before, therefore this was more of a refreshment of knowledge.” 

“Confirmation that I work in the right direction, new relaxation technics.” 

“I noticed, I work good, but I think there was too little time; furthermore, in the last year I did not have 

a child on ASD.” 

“Yes, new methods, examples of good practice.” 

 

All four teachers would recommend the training to other professionals. They elaborate on 

their answers: 

“Because some have no knowledge in this area, ETTECEC is definitely of great help and a 

steppingstone working with ASD.” 

“So, they get help with their work.” 

“Mostly for easier and better work, to get a confirmation of the work so far.” 

“For them to use new examples, meditations, we are learning something all the time.” 

They all plan to use ETTECEC training content and knowledge in the future. They 

elaborate on their answer:  

“Every day at my work with all the children.”  

“It always comes in handy, so you can check something and confirm your work.” 

“Because of the additional information, knowledge, experiences, and theory always help us improve our 

work.” 

Furthermore, three teachers said they plan to use the online classroom in the future, while 

one said maybe. 

Two of the first three explained: 

“Because I just like it and it is of help to me.” 

“In this year I got new children and so far, no one stands out or no behavioural issues have occurred so 

far. In case a need occurs, I will gladly use the online classroom.” 

The one that answered maybe explained her answer: 

“If not others, I will repeatedly watch the exercises for relaxation, which are great.” 

As you can see in figure 11, the teachers find the training understandable and useful for their 

work. Lower average grades were given to the content being interesting and to the use of the 

content in the classes (not many kids attend the kindergarten between the summer holidays). 



 

  

Figure 11. Average answers on the question: “How would you generally assess the online 

classroom or online training?“ (t1) 

 

Do the teachers feel that the competences gained through the Moodle training 

programme will contribute to reduce the stress caused by work with ASD children? 

All teachers report that the work with ASD children puts them on high demands, before and 

after the pilot of the training. They explained their answers in the last impact questionnaire:  

“Nobody teaches us nowhere, how to work with them. You have to get to know the child and find your 

own way of working with him.” 

“Everyone is an individual, you have to do adjustments, motivate them.” 

“Every child has different problems and needs.” 

“Because you still have to direct the child beside the whole group, have him near yourself, prepare adjusted 

activities for him, address behavioural issues. Sometimes you are by yourself for the whole group and 

him.” 

When asked, what they do to reduce the stress, you can see (in figure 12) the increase in the use 

of relaxation techniques and exterior help during the pilot duration and increase in the use of 

different technics all in all. They described additional activities under “Other”: walking in nature, 

on-going conversation with the co-teacher and special pedagogue; we look for solutions together, 

family activities. 
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Figure 12. “What do you do to avoid/reduce the stress caused by work with ASD children?“ 

 

At the end of the pilot (in t3), you can see (in figure 13), three teachers reported they have more 

capabilities to avoid/reduce stress and one said maybe. They elaborated their answers with:  

“Maybe, we have some knowledge about it, but we don't always know how to use it.” 

“Yes, we learned relaxation technics.” 

“I do the breathing exercises, relaxation technics and go to nature a lot.” 

“Yes, when I leave the building, I try to let go of everything. In the evenings I meditate.” 

 

 

Figure 13. “Do you feel that you have now more capabilities to avoid/reduce the stress caused by work with ASD 

children?“ 
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Do the teachers now feel more confident to create a classroom environment in which the 

child with ASD can be totally included? If not, why? 

All teachers reported, they feel more confident to create an inclusive environment and 

explained their answers: 

“We don't treat him differently; we include him in everything in an appropriate way for him.” 

“We do a lot of work with the whole group, so it doesn't come to exclusion of the child, so they accept 

him, don't tease him or laugh at him…” 

“I adjust the way I work to children with ASD, I prepare the group with appropriate activities, therefore 

this child is accepted without troubles.” 

“I prepare the children and the activities for the child with ASD.” 

 

As we can see from figure 14, teachers also report, the children with ASD are now more 

included in play with other children than before the training. Before the pilot, one of the 

teachers reported a lot of conflicts under “Other”. 

 

Figure 14. “How do other children now react with the child with ASD?” 
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2.2.2 Partner: Svetovalnica za avtizem  
Name, city, country of the schools visited:  

• Vrtec Menges, Menges, Slovenia 

Total number of teachers participating:  

• 5 teachers 

Number of children with ASD (Autistic Spectrum Disorder) in these teachers’ 

classrooms: 

•  4 children 

 
Teacher’s data: 

GENDER AGE EDUCATION YEARS OF 
WORKING 
EXPERIANCES 

Female 44 Preschool teacher 25 years 6 months 

Female 28 Preschool teacher - assistant 2 years 7 months 

Female 46 Graduated preschool teacher 18 years 11 months/ out 
of this in education 8 
years 

Female 41 Graduated preschool teacher 18 years 2 months 

Female  45 Graduated preschool teacher 21 years 1 month 

 
The report covers information from the questioners’ answered by preschool teachers before, 
during and after piloting on the Moodle platform of the course developed in the project 
ETTECEC. Each teacher filled in 1 baseline, 2 implementation and 1 impact questionnaires. The 
data gathered is based on 16 questionnaires. 
 
Pictures from two of the meetings (out of 4): 

  
 
In the schools that participated in the pilot from your country, what problematic 

behavioral aspects did teachers mostly encounter when working with children with ASD? 

The most common behaviors encountered by the teachers were: 
- Refuse or ignore requests (3 answers) 
- Behave in socially inappropriate ways (2 answers) 
- Engaged in self-stimulatory behavior, like rocking or hand-flicking (3 answers) 
- Scream or yell when overwhelmed or frustrated (1 answer) 
- Hurt themselves or other children – for example, by head-banging or biting (1 answer) 
- Other: unresponsiveness, numbness, apathy (1 answer) 
 
 



 

 

 

 

Did the Moodle training programme help them to gain the necessary competences to 

tackle these behavioral problems? If not, why? 

All teachers answered mostly negative to this question. Mainly they did not agree with the 
approaches used in the real practice videos. They expressed the lack of good practice in the 
videos. Two of them found the module 3.5 (Anticipating and dealing with child acting out) very 
useful. In conversation but not in the questioners’ they said they found explanation of autism 
and comparison of typical and atypical development useful when it comes dealing with the 
behavior issues. One answered she has expected more directions on how to deal with behaviors. 
Three teachers find the ETTECEC training useful when it comes to dealing with a child who 
screams or jells when frustrated. Two teachers feel they can deal with the child’s ignoring requests 
better and two answered maybe to this question. 
 
Quotes from the teachers: 
“Yes and no, because there are so many different situations and one can not predict how the 
child will react.” 
“According to what I have seen in the videos I can say a lot of situations were not natural but 
staged and one could notice children were disturbed by camera.” 
“I get more confidence from practical experiences and other training than from these videos.” 
“Not enough practical work and examples. Confusion with videos. I have doubts about the 
correctness of approaches.” 
 

Did the Moodle training programme help the teachers from your country to gain 

competences that allowed them to try new strategies in the classroom, in order to include 

the children with ASD in the daily activities with other children? If yes, which ones? If 

not, why? 

Yes to some extent, even though all four teachers answered negative to this question without 
answering to why not; they have stated some strategies they find useful in the classroom. These 
are: use of visuals (4 answers), praise (1 answer), motivational techniques (2 answers), recognizing 
triggers (1 answer). 
 

Did the Moodle training programme fulfil the needs and expectations of the teachers? If 

not, why? 

Initial expectations of teachers were: 

- new guidelines, instructions, help, education 

- useful information and advice 

- more useful directions to implement into practice 

- new knowledge 
 
In the Impact questionnaires one can read that expectations of all 5 teachers were not met. There 
were no real explanations why not but here are their quotes: 
“Online platform did not give me more knowledge.” 
“I have expected more clear directions.” 
“Not enough time.” 
 

 

Do the teachers feel that the competences gained through the Moodle training 

programme will contribute to reduce the stress caused by work with ASD children? 



 

No they do not feel more confident – 3 answers were negative, one answered maybe. Mostly 
teachers find their own ways to deal with stress: one likes to hike and do walks, one sews, paint, 
walk her dog and exercise, three find outside help when needed.  
 
Quotes:  
“Not enough time.” 
“I am responsible to reduce stress and I use my own strategies to do this.” 
 

Do the teachers now feel more confident to create a classroom environment in which the 

child with ASD can be totally included? If not, why? 

Two teachers answered they do not feel more confident to work with child with ASD, but did 
not explain why not. One answered maybe and one answered positive. 
 
Quotes: 
“Maybe I can implement some ideas from the course into my practice.” 
“Written booklet with the course content would be very useful.” 
  



 

2.3 Spain 

2.3.1 Partner: Asociación Mi Hijo Y Yo 
Name, city, country of the schools visited:  

• CEIP ARUCAS, Spain 

• CEIP LA HIGUERITA, Arucas, Spain 

Total number of teachers participating:  

• 6 teachers 

Number of children with ASD (Autistic Spectrum Disorder) in these teachers’ 

classrooms: 

•  14 children 

 

The report covers information from the piloting of on-platform developed with the project 

ETTECEC and builds on the responses of 6 respondents who were mapped in 3 waves of 

measurement: baseline, implementation and impact.  

 

In the schools that participated in the pilot test in your country, what were the main 

problems that children encountered? 

- The number of students per classroom is 27 this makes it difficult for the child with ASD, in 

terms of noise, spaces and stereotyped behaviours. 

- Difficulty of adaptive spaces for children with ASD makes behaviours more disruptive. 

- Little auxiliary support for aggressive behaviour or spatial orientation and material to 

understand the situation.  

 

Did the Moodle training program help them gain the necessary skills to address these 

behavioural problems? Yes, no and why? 

The material of the modules in the Moodle helped to find adaptive answers to apply in the 

Classroom not only with TEA Students but also other students. 

 

Did the Moodle training program help teachers in your country acquire skills that 

allowed them to try new strategies in the classroom to include children with ASD in daily 

activities with other children? If yes, which ones? If not, why not? 

Yes, to acquire knowledge and develop activities with art material as a means of communication, 

painting, drawing and group games of examples, and to create supportive contexts in the 

classroom and outside the classroom for daily routines, sensory spaces. 

 

Did the Moodle training program meet the needs and expectations of the teachers? Yes, 

no and why? 

Yes, because they found it simple to understand, practical and with many video examples and, 

questions that helped them learn to observe, be creative and redirect the classroom in complex 

situations with ASD students.  

Do teachers feel that the skills acquired through the Moodle training program will help 

reduce the stress caused by working with children with ASD? 

Yes, because it helps to understand daily situations and how we can solve them without it being 

so stressful, understanding the ASD child and its functioning. 

Do teachers now feel safer to create a classroom environment in which the child with 

ASD can be fully included? Yes, no and why? 



 

 

Yes, because it helps them understand, and provides them with concrete and basic strategies to 

apply in the Classroom. 


